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ABSTRACT 
The purposes of this study were to analyze the english teacher’s implementation of Genre Based Approach in 
teaching discussion text and to find out the difference between the students’ writing before and after 
implementation of Genre Based Approach. The study was a descriptive qualitative research design with 
characteristics of case study which focus on holistic description and explanation. This research was conducted 
in Fourth Semester Students of Muhammadiyah University of Mataram in academic year 2012/2013. The 
research was employed two data collection procedures particularly classroom observation and documentation 
of students text which was analyzed by using functional grammar. The results of this study shows that teacher 
applied Genre Based Approach in teaching discussion text based on teaching and learning cycles such as 
Building Knowledge Of Field, Modelling Of Text, and Independent Construction Of Text. This study also 
reveals that students can arrange discussion text regarding to schematic structure and language feature 
especially transitivity system. This study recommends that the Genre Based Approach should be implemented 
in teaching writing and The students in tertiary level should  understand and mastery on schematic structure 
and language feature of text types regarding to functional grammar. 




Genre Based Approach has become 
the main alternative to writing instruction 
(Emalia; 2005, Rahman, 2011). Today, 
Genre Based Approach has been adopted in  
Indonesian Curriculum (Djuharie; 2007, 
Emilia; 2008, Mulyasa; 2009, Pardiyono; 
2010). It brings the teachers should know 
well about Genre Based Approach in order 
that can use Genre Based Approach in 
teaching English for Academic Purpose. The 
implementation of Genre Based Approach is 
an important study to observe it in teaching 
discussion text, that efforts can do to 
understand and identify difficulty in 
instruction  process.  
However, Coe (2002 cited in Hyejeong 
Ahn: 2012) argues that the implementation of 
a Genre Based Approach as a principle 
writing pedagogy is dangerous because it 
has the potential prescriptive and restrictive 
formulas of, ‘how to do’ lists. In addition, the 
English teacher also can use Teaching and 
Learning Cycles (Feez; 1998 cited in Emilia; 
2005, Hyland; 2007, Lee; 2012) to teach 
Genre Based Approach.  
Whatever, the studies regarding the 
implementation of writing instruction of Genre 
Based Approach in an EFL context was 
conducted by Emilia (2005) in Indonesia, Foo 
(2006) in Malaysia, Mali-Jali (2007), Yosefa 
(2009) in Indonesia, Jauhara (2010) in 
Indonesia. They focus on the way of 
improving the writing skill on EFL context. 
The research aims to investigate the 
implementation of Genre Based Approach in 
writing instruction. Based on their research 
finding, the teaching program used a 
systematic functional grammar on Genre 
Based Approach to enhance students’ 
performance of academic writing skill. They 
propose that Genre Based Approach seems 
to fit well in the EFL context. 
Meanwhile, The study has been 
revealed by Emilia (2009) that English 
teachers in Indonesia have problems with 
teaching academic writing based on text 
genre. There are some problems in 
discussion text instruction. First, teachers 
find some difficulties in the process of 
teaching and learning based on the theory of 
Genre Based Approach. Second, students 
have some difficulties in explaining the 
schematic structure and language features of 
discussion text. Whereas, another study also 
show that teachers often experience 
problems in Genre Based Approach 
implemented, especially in writing discussion 
text. Those studies were done with teachers’ 
performance in implementation of Genre 
Based Approach have discovered the 
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teachers’ problems in teaching discussion 
text. 
The study of  Genre Based Approach 
in teaching of discussion text has been 
conducted by Scott (1989). He explains that 
discussion genre in teaching factual writing 
which serves the schematic structure, 
linguistic feature, and teaching and learning 
cycles in teaching discussion text. It 
becomes guide for teachers in classroom 
discussion text. The studies on Genre Based 
Approach has been developed later by 
Knapp and Watkins (2005) who suggested 
that students haves  a thorough field 
knowledge in which they working may then 
be best treated through the discussion genre 
(Knapp and Watkins, 2005:199). 
Another study of the effects of the 
process-genre approach in a  Malaysian 
secondary school was conducted by Foo in 
2007. The conclusion shows  that the 
students who received process-genre 
oriented writing instruction were able to 
communicate their ideas in writing more 
effectively to the reader and developed more 
relevant ideas to support the purpose of their 
writing task, compared to the students who 
received product centred instruction. In 
addition, the study was conducted by Ilham 
in 2010 who used the scaffolding system 
under Genre Based Approach. the finding 
instructs the scaffolding under genre based 
approach that are easier to reach the goals 
of teaching and learning process, to ease 
them achieve the learning goals, to facilitate 
the learning process, to help students better 
understand the material provided and to 
enhance the students’ capacity in  teaching 
hortatory exposition writing under Genre 
Based Approach. 
Moreover, the study of a comparative 
genre analysis of english argumentative 
essays written by english major and non-
english major students in an EFL context was 
conducted by Qian in 2010. It aims to to 
investigate and compare the current 
rhetorical patterns of argumentative essays 
produced by English and non-English major 
students. Findings showed that there were 
no significant differences in terms of move-
step structure between the essays written by 
these two groups of students. 
Furthermore, the study of 
metadiscourse and genre learning in English 
Argumentative Writing by Chinese 
Undergraduates was conducted by Lu in 
2011. It aims to explore how  using and 
learning to use metadiscourse non-
propositional linguistic features guiding 
readers through texts and facilitating writer-
reader communication—facilitates Chinese 
EFL undergraduates‘  learning  of the genre 
of English argumentative  writing in  the 
pedagogical context of composition 
classrooms  in China. It adopted a qualitative 
design and a multimethod approach involving 
text analysis, individual interviews, classroom 
observation, and focus groups to  explore 
both student and teacher perspectives on 
student metadiscourse selections and their 
practices of learning and teaching 
metadiscourse in the lessons of English 
argumentative writing. So the finding are the 
effective use of metadiscourse markers 
reflects  and simultaneously requires 
learners‘ mastery of multi-dimensions of 
genre knowledge,  including formal 
knowledge of generic conventions, process 
knowledge of task management skills and 
readers‘  information processing of 
metadiscourse and its co-texts, and rhetorical 
knowledge of writers   needs, readers‘ 
expectations,  and cultural and 
epistemological values of the genre.  
However, study of discussion text was 
conducted by Niandari and Jefri (2012) that 
discussion text is a text which presents a 
problematic discourse or issue, and the aim 
is to presents information or opinion about is 
more than one sides argument for/ pros and 
argument againts/constras. Moreover, they 
are formulated a problem in writing 
discussion text namely lack of idea. As 
Richard and Renandya (2002; 303 cited in 
Niandari and Jefri, 2012) states that te 
diffuculty of writing is not only in generating 
and composing the ideas, but also in 
presenting the ideas into text. In addition, 
Emilia (2005) states that analysis the text on 
Genre Based Approach is used Systemic 
Functional Grammar for improving written 
capacity. 
From the previous studies that have 
been mentioned, there are a few research 
include the  implementation of Genre Based 
Approach in teaching discussion text. The 
lecturers’ performance shows their ability and 
problems in writing instruction. Therefore, 
teaching and learning process are insightfull, 
investigating students’ responses  in teaching 
discussion text will provide an additional 
dimension to this work and should explain 
clearly as part of the implementation of 
Genre Based Approach. In addition, there is 
need to increase research of knowledge in 
order to find out an complete picture of 
implementation of Genre Based Approach in 
teaching discussion text. 
Based on the phenomenon above, 
the writer is interested in finding out the 
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implementation of Genre Based Approach in 
teaching discussion text. In this research the 
writer will observe the teacher as long as 
doing teaching in order to know how the 
teacher implement Genre Based Approach in 
the classroom. The research method is used 
a descriptive qualitative research which it just 
uses the word to examine the theories that 
have been published by the other 
reseachers.  
Based on the background of study that 
has been explained above. This particular 
writing hopefully could give the answers of 
the following research questions consisting 
of: 
1. How does the teacher apply the Genre 




Genre Based Approach 
This section will discuss into three part 
namely definition, basic principles, and 
teaching and learning cycles under Genre 
Based Approach. 
 
Definition of Genre Based Approach 
Genre is a category of artistic, musical, or 
literary composition characterized by a 
particular style, form, or content (Merriam 
Webter; 2003, Longman; 2007, Cambridge; 
2008). On the other hand, genre is rhetorical 
actions that we draw on to respond to 
perceived repeated situation; we recognize 
certain patterns of language/meaning 
choices as representing effective ways of 
getting thing done in familiar context by 
Hyland (2002:116).  
Furthermore, Genre Based Approach 
is conducted in teaching writing (Hyland; 
2002, Matsuo and Bevan; 2002, Knapp and 
Watkin; 2005, Emilia; 2005, Chaisiri; 2012 
and among others) in order to teach writing 
based on the Rhetorical Structures of Text. 
According to Mike (2009:x) explains that 
every text is organized within a specific genre 
according to its communicative purposes, as 
part of the conditions of discourse 
production, which generate social uses that 
determine any and every text. 
Genre Based Approach has become 
popularly approach that is used in teaching 
and learning process during the 
implementation of School Based Curriculum  
(Djuharie; 2007, Emilia et al; 2008). For 
supporting of that, many literaries have been 
written by expert, as developing the theories 
of Genre Based Approach in teaching and 
learning process that makes the teacher 
more creatively to do instruction in the 
classroom. In addition, every teacher should 
know  well the Genre Based Approach as 
supporting which is focused on genre and 
production. 
Moreover, Gerot and Wignell (1994 
cited in Istianah; 2011) explain that genre is 
the text types that can be defined as a 
culturally specific text which result from using 
language both in written and spoken to help 
accomplished something.  
On the other hand, Derewianka 
(2003) claims that Genre Based Approach is 
focused on text, purpose, meaning and 
choice, language in context, and  culture and 
ideology. The practice of genre depends on 
the nature of the student group (EFL/ESL, 
beginner/proficient, 
tertiary/secondary/primary) and the emphasis 
placed on particular pedagogy aspect. 
 Despite the fact that instructional 
approach is prescribed for teaching in the 
classroom, Genre Based Approach is proved 
to be having a profound impact in the literacy 
education. This approach has also proved to 
be relevant and functional, as it has been 
used in teaching English For Academic 
Purpose classes and played a big role in 
improving the students’ performance as 
genre awareness was heightened. 
In essence, genre theory is a theory 
of language use, the genre theory underlies 
so called Genre Based Approach. Genre 
Based Approach is an approach that the goal 
of genre pedagogies is guide student,  
“toward a conscious understanding of target 
genres and the way language creates 
meaning in context” (Hyland :2003).  Then 
this study tries to investigate the 
implementation of Genre Based Approach in 
teaching discussion text to know the fluency 
of teacher in teaching process using Genre 
Based Approach. 
Basic Principles of Genre Based 
Approach 
In this section, It will discuss the 
basic principles of Genre Based Approach. In 
addition, The basic principles of the approach 
are useful to helps the students to write more 
effective genre, meaning that the genre is 
more successful to achieve its purpose 
(Cope and Kalantzis; 1993, Feez and Joyce; 
1998 cited in Emilia; 2005, Feez; 2002, 
Hyland; 2007).  There are some basic 
principles of Genre based Approach 
consisting of a social activity, explicit 
teaching and learning under teacher’s 
guidance (Ilham, 2010; 21). 
The first principle of Genre Based 
Approach is a social activitiy. This principle 
derives from Halliday’s theory that learning is 
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a social process, and  knowledge is 
transmitted in social contexts, through 
relationships, like those of parent and child, 
or teacher and pupil, or classmates, that are 
defined in the value  systems and ideology of 
the culture (Halliday, 1985: 5 cited in Emilia; 
2010).  Moreover, This concept of learning is 
parallel to Vygotskys   view that learning is 
a social activity, that “Learning awakens a 
variety of internal development processes 
that are able to operate only when the child is 
interacting with people in his environment 
and in cooperation with peers”(Vygotsky, 
1978: 90 cited in Emilia; 2010). In addition, 
Cope and Kalantzis (1993;36) states that it is 
concern on a view of individual as social 
agent to produce social interaction. 
The second principle is learning 
requires explicit teaching. Teachers are 
suggested to be explicit in relation to what is 
being studied, why it is being studied, and 
what will be expected from the students at 
the end of the course (Gibbons, 2002,52-60 
cited in Yosefa 2009: 12). This is relevant to 
Nunan’s argument (1999; 283-286 cited in 
Jauhara, 2010; ) that teachers are suggested 
to be explicit about what learners are 
supposed to do and why…”so that they can 
help students to understand what they need 
to do in order to produce acceptable texts of 
various kinds.  
Another principle of the Genre-
based approach is that the students learn 
language under the guidance of the 
teacher in apprenticeship (Cope and 
Kalantzis, 1993; Hyland, 2007), with the 
students as an apprentice and the teacher 
in the authoritative role of expert on 
language system and function (Feez, 
2002; Macken-Horarik, 2002).  
Scaffolding, which is temporary, but 
essential for the successful construction 
of the building that  is a kind of help that 
assists learners to move new genre, so 
that the students will later be able to write 
a discussion genre individually. Genre 
Based Approach should be implemented 
in the stage of building knowledge of the 
field and the stage of modeling of the text 
(Feez, 2002). Then, this kind of temporary 
assistances is weakened in the stage of 
joint construction and finally taken away 
when the students write the similar genre 
individually (Gibbons, 2002 cited in 
Jauhara; 2010). It refers to the distance 
between the actual development level as 
determined by independent problem 
solving and the level of potential 
development as determined through 
problem solving under adult guidance or 
in collaboration with more capable peers 
(Vygotsky, 1978 cited in Yosefa, 2009; 
12).  
In relation to the teaching of 
genre, such as Martin and Rothery (1993) 
and Macken-Horarik (2002) states that 
grammar instruction                                
must be a fundamental part of an effective 
Genre-based approach to reading and 
writing. Through the learning of grammar, 
students will know how language makes 
meaning (Martin and Rothery, 1993 cited 
in Emilia; 2009). With respect to this, 
functional grammar is a kind of grammars 
which can be used to understand the way 
in which meaning is constructed into a 
genre. In this study, the functional 
grammar constitutes a tool for students’ 
texts analysis.    
 
Teaching and Learning Cycles under 
Genre Based Approach  
In this section, teaching based on 
Genre Based Approach moves through 
certain stages known as teaching and 
learning cycles. Teaching and learning cycles 
are an important aspect to draw students’ 
attention to recognize and analyze the 
schematic structure and linguistic feature of a 
genre (Scott; 1989, Emilia; 2005, Lee; 2012).  
Teachers are suggested to take account of 
the cycles and to implement it appropriately.   
There are several models of teaching 
and learning cycles in Genre Based 
Approach. Rothery (1996 cited in Emilia 
2005:132) mentions that four phases of 
teaching and learning cycles  consisting of 
(a) building knowledge of field or negotiating 
of field, modelling and deconstructing of text, 
joint construction of text, and independent 
construction of text. 
Figure 1. Teaching and Learning Cycles 
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1) Building knowledge (Negotiating) of 
field 
This stage, as the indication is done to 
build up the students’ basic knowledge 
on the issue discussed (Feez; 2002, 
Derewianka; 2003). Teacher is 
suggested to encourage students to 
read and explore relevant material to the 
genre discussed, viewing pictures or 
audio visual material and taking part in 
role play (Fees; 2002, Hyland; 2007). In 
additon, Hyland (2007:131) suggests 
that is Lecturer engages students in 
simulations, role plays, case studies and 
the others activities that focus on 
aspects of the target culture. 
Moreover, teacher also needs to 
highlight the expression and 
vocabularies used in the text (Feez, 
2002). With this respect, Emilia (2009) 
classifies linguistic feature to describe 
the particular areas in genre to make the 
students easier in recognizing the 
salient language used in genre 
discussed. If necessary, teacher may 
translate it into the students’ first 
language to nurture students’ 
understandings that their language 
pattern is different from the pattern of 
English (Firkins; 2007, Emilia; 2008, 
Pardiyono; 2010).  Next, it would be 
better for introducing more than one 
relevant literature to build up students’ 
understanding of the genre taught 
(Feez; 2002, Derewianka;2003, Emilia; 
2005).  
Then, the students become more 
awareness of the salient linguistic 
feature of the genre discussed (Scott, 
1989, Djuharie; 2007, Emilia; 2009). In 
this section, teacher shows them  as 
many relevant text should be presented 
to build the students knowledge of the 
genre discussed (Feez; 2002, Hyland; 
2007). As Firkins (2007 cited in Yosefa; 
2009) reports that he does some 
redundant activities during building 
knowledge of field. Further, he adds that 
the activities will not move to the next 
stage when the students seem still 
confused with linguistic feature used in 
the topic discussed. On the other way, 
Emilia (2005:136) suggested that is the 
arguments for and against the contest 
articulated by  the students, based on 
their reading, were black boarded. The 
students were also asked about 
supported, reasons and evidence given 
by the writer to each argument, to 
promote its soundness and accuracy. 
2) Modelling and deconstructing of the 
text 
This stage is designed to 
familiarize the students with the genre 
discussed. In this study, a sample of 
discussion text was deconstructed by 
teacher. Before modelling the discussion 
text, teacher may ask the students to 
read the text (Pardiyono, 2010). Then, 
teacher may ask the students what the 
text is about to explore the social 
function and unfold text through each 
step to explore the schematic structure 
of the text (Derewianka, 2003; Knapp 
and Watkins; 2005, Emilia; 2005). As 
long as  exploringthe social function and 
the schematic structure, the discussion 
is moved into the salient linguistic 
features of a genre. In addition, the use 
of relational process and the use of the 
punctuation should be taught explicitly. 
In relation to this, teacher is suggested 
to give meaningful drills related to the 
linguistic features (Scott; 1989, Emilia; 
2005, 2009).  
    
3) Joint constructing of the text 
In this stage, teacher is 
suggested to do “Joint Construction” 
where the students will exercise to write 
a discussion text based on the text was 
discussed as long as modelling of the 
text. This activity can be jointly 
constructed by the whole class, by a 
small group, or by teacher and students 
during conferencing (Feez; 2002, 
Hyland; 2007). It is important to conduct 
the stage of joint construction, 
especially, when the students still need 
additional scaffolding and supporting 
before moving on into the next stage 
(Fees; 2002, Christie; 2008, Emilia; 
2005).   
This stage can be ignored if the 
students have not had clear 
understanding on the genre taught. In 
Indonesian context, the stage of joint 
construction is quite problematic (see 
Emilia, 2005, 2008) since only few 
students give contribution during this 
stage. So, Emilia has suggested that 
teacher in Indonesian context may 
directly move on into the stage of 
independent construction.  
 
4) Independent constructing of the text 
In this stage, the students are 
suggested to write their own text 
individually (Scott; 1989, Knapp and 
watkins; 2005, Emilia; 2005). There are 
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several activities suggested by the 
experts during this stage. First, teacher, 
even the scaffolding should be taken in 
this stage (Feez, 2002), still need to 
guide the students, especially the 
students with low achievement to select 
the topic dealing with the genre taught 
(Derewianka; 2003, Knapp and Watkins; 
2005).  Second, teacher is also 
suggested to nurture students’ 
understanding of writing that is a 
recursive process, meaning that the 
students need to revise continually from 
pre writing until post writing (Swaless 
and Peak; 2001, Bailey; 2011).  
In relation to this, teacher should 
conduct the stage of independent 
construction more than one meeting so 
the students can revise and edit their 
draft repeatedly (Firkins, 2007). In this 
case, the peers and lecturer play major 
role (Feez; 2002, Hyland; 2007). In 
relation to this, teacher under discussion 
can empower the students categorized 
as high achiever to assist their friend 
categorized as low achiever (Emilia; 
2005, Hyland; 2007).  Concerning the 
stage of independent construction, as 
Thwaite (2007) argues, teacher  need to 
provide a framework related to the genre 
taught to control the students’ ideas 
especially the students with low 
achievement.  
Concept of  Discussion Text 
In the concept of discussion text, that 
will be devided into three part consisting of 
definition, schematic structure and linguistic 
feature of discussion text. 
 
a. Definition of Discussion Text 
A discussion is argumentative 
genre that requires the writer to adopt a 
position and for it by debating two or 
more sides of an issue before reaching 
a conclusion (Christie and Derewieanka, 
2008:133 cited in Emilia 2009:22). On 
the other hand, Djuharie (2007:35) in 
bahasa Indonesia, claims that 
discussion text is shown two arguments 
based on the topic. Actually, discussion 
text serves two or more different 
perspectives in arguments or problem.   
Lastly, a discussion is a more 
sophisticated argument as it involves the 
consideration of an issue from a number 
of perspectives. Discussions of early 
writers, however, are generally confined 
to statements for and against (Knapp 
and Watkins 2005:195).  
b. Schematic Structure of Discussion 
Text 
Schematic is showing the main 
form and features of something, usually 
in the form of a drawing, which helps 
people to understand it (Longman; 2007, 
Cambridge; 2008). Whereas structure is 
the way in which the parts of a system 
or object are arranged or organized, or a 
system arranged in this way (Longman; 
2007, Cambridge; 2008). So Schematic 
Structure is to show the way to organize 
and arrange a main form and feature of 
something in order easily to understand 
it.  
Moreover, Scott (1989:9) 
explained that a discussion text has the 
schematic structure of discussin text 
namely  issue, arguments for and 
arguments against (pros and cons), 
statements and differing point of view, 
and recommendation. On the other 
word, Emilia (2009:22-23) said that it 
consists of: 
1. An Issue stage, which introduces the 
issue and summarises the debate; 
presents what the discussion is about 
(Feez and Joyce, 1998b; Macken-
Horarik, 2002; Gibbons, 2002; 
Unsworth, 2000). This stage gives 
information about the issue and how it is 
to be framed (Macken-Horarik, 2002, p. 
23). Moreover, this stage, which is also 
called the opening statement, needs to 
give a statement about the issue and 
signal to the audience that two sides of 
the case will be presented (Anderson & 
Anderson, 1997, p. 124). This stage, 
Anderson & Anderson (1997, p. 120) 
state, can include a question and the 
view of the author can be expressed, 
which is called discussions thesis) 
2. Arguments for one side; Arguments 
for the other side:  This stage 
canvasses points of view on  the issue 
(similarities and differences, advantages 
or  disadvantages (Macken-Horarik, 
2002, p. 23). This stage, according to 
Anderson & Anderson (1997, p. 120) 
may have paragraphs on the  for side, 
followed by paragraphs on the against 
side, and within the  paragraphs there 
should be evidence to support the point 
of view. We can have more or less 
paragraphs in this stage, and the 
number will depend on how many 
arguments we want to include. The 
number of arguments for and against 
should be the same.  
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3. Recommendation or Judgment which 
is presented as the most logical 
conclusion.  It also recommends a final 
position on the issue (Macken-Horarik, 
2002).  
In conclusion, Schematic structure of 
discussion text is going to be investigated the 
implementation of Genre Based Approach in 
order to know how the students’ capacity in 
writing discussion text. 
 
c. Linguistic Features of Discussion 
Text 
There are some linguistic features of 
discussion text(Scott; 1989, Djuharie; 
2007, Emilia; 2009) consisting of: 
1. Focus on generic human and non-
human participant. e.g. Newspaper, 
advertisement etc 
2. Use of simple present tense. e.g 
promote, compete, save etc 
3. Use of logical conjunctive relations. 
e.g. on the other hand, also, while, 
why etc 
4. Use of material, relational and 
mental processes (types of verbal). 
In conclusion, linguistic feature 
of discussion text is going to be 
investigated in students’ text for knowing 
the students’ capacity in writing ability 
especially discussion text. 
 
Related Studies 
The research on implementation 
of Genre Based Approach in discussion text 
has been conducted by several researcher 
below. First, the study of the effects of the 
process-genre approach to writing  
instruction on the expository essays of ESL 
students in a  Malaysian secondary school 
was conducted by Foo in 2007. It aims to 
assess the effectiveness of a process-genre 
oriented writing instruction in helping 
students to develop the strategies that will 
help them to write better essays. The 
conclusion shows  that the students who 
received process-genre oriented writing 
instruction were able to communicate their 
ideas in writing more effectively to the reader 
and developed more relevant ideas to 
support the purpose of their writing task, 
compared to the students who received 
product centred instruction. 
Second, study was conducted by 
Ilham in 2010 who used the scaffolding 
system to instruct exposition under Genre 
Based Approach. the finding instructs the 
scaffolding under genre based approach that 
are easier to reach the goals of teaching and 
learning process, to ease them achieve the 
learning goals, to facilitate the learning 
process, to help students better understand 
the material provided and to enhance the 
students’ capacity in  teaching hortatory 
exposition writing under Genre Based 
Approach. 
Third, a related research entitled “A 
critical genre based approach to teaching 
academic writing in a tertiary EFL context in 
Indonesia” was also conducted by Emilia in 
2005. Having implemented the approach in a 
state university of West Java, she concludes 
that the significant result of her study call for 
further implementation of the critical genre 
based approach within the Indonesian 
educational context. This conclusion shows 
that the implementation of genre based 
approach by using teaching and learning 
cycles is very importance to develop 
Indonesian teachers’ academic writing. 
Fourth, the study of a comparative 
genre analysis of english argumentative 
essays written by english major and non-
english major students in an EFL context was 
conducted by Qian in 2010. It aims to to 
investigate and compare the current 
rhetorical patterns of argumentative essays 
produced by English and non-English major 
students. Findings showed that there were 
no significant differences in terms of move-
step structure between the essays written by 
these two groups of students. 
Finally, the study of metadiscourse 
and genre learning in English Argumentative 
Writing by Chinese Undergraduates was 
conducted by Lu in 2011. It aims to explore 
how  using and learning to use 
metadiscourse non-propositional linguistic 
features guiding readers through texts and 
facilitating writer-reader communication—
facilitates Chinese EFL undergraduates‘  
learning  of the genre of English 
argumentative  writing in  the pedagogical 
context of composition classrooms  in China. 
It adopted a qualitative design and a 
multimethod approach involving text analysis, 
individual interviews, classroom observation, 
and focus groups to  explore both student 
and teacher perspectives on student 
metadiscourse selections and their practices 
of learning and teaching metadiscourse in 
the lessons of English argumentative writing. 
So the finding are the effective use of 
metadiscourse markers reflects  and 
simultaneously requires learners‘ mastery of 
multi-dimensions of genre knowledge,  
including formal knowledge of generic 
conventions, process knowledge of task 
management skills and readers‘  information 
processing of metadiscourse and its co-texts, 
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and rhetorical knowledge of writers   needs, 
readers‘ expectations,  and cultural and 
epistemological values of the genre.  
 
RESEARCH DESIGN 
This study was adopted by a 
descriptive qualitative research design with 
characteristics of a case study which focuses 
on holistic description and explanation (Yin; 
2003, Cassel and Symon; 2004). Moreover, 
The case study method allowed investigators 
to retain the holistic and meaningful 
characteristics of real event (Yin; 2003). It 
referred to find out the issue of the 
implementation of Genre Based Approach in 
teaching discussion text. The study was 
undertaken at students of semester fourth in 
the university of Muhammadiyah Mataram 
especially English department.  Furthermore, 
the purposive sampling was employed here 
because the researcher used personal 
judgement to select a sample, based on prior 
information and it provided the data needed 
(Yin; 2003, Gerring;2007). In this study, the 
researcher used two data collection 
procedures, including classroom observation.  
The analysis of classroom observation in this 
study was used a desciptive qualitative 
design. In addition, the analysis process was 
commerced by making verbatim transcription 
of classroom interactions (Ilham, 2010; 47) 
that should be read repeatly to get accurate 
data. Moreover, the data transcribed were 
categorized for knowing the teacher’s 
implemented of Genre Based Approach in 
teaching discussion text depending on 
teaching and learning cycles. However, Ilham 
(2010; 47) said that the researcher should be 
employed of coding activity by matching the 
data with the research question. It aimed to 
fracture the data and to rearrange them into 
categories for facilitating the comparison of 
data and between these categories (Maxwell, 
1996; 78 cited in Ilham 2010;47). 
 
FINDING AND DISCUSSION 
In this chapter, the resercher 
discusses about the research finding which 
were gathered from classroom observation.  
 
Teaching and Learning Cycles 
In this section, the writer is presented 
the finding of the first research question, 
“How teacher applies the Genre Based 
Approach in teaching discussion text”. It is 
elaborated in term of types of teaching and 
learning cycles namely building knowledge, 
modelling, joint contruction, and independent 
construction. The data collection procedure 
from classroom observation are discussed to 
discover the implementation of Genre Based 
Approach in teaching discussion text in the 
term of teaching and learning cycles. 
However, the teacher implemented about 
Genre Based Approach in teaching 
discussion text was observed in teaching and 
learning process in  the classroom. 
 
Building Knowledge of Field 
The first type of teaching and learning 
cycles found in the observation. It can be 
performed by teacher in classroom as long 
as doing instruction about discussion text. 
Generally, the data gained from observation 
on the implementation of Genre Based 
Approach using teaching and learning cycles 
in teaching discussion text by teacher. As 
indication is done to build up the students’ 
basic knowledge on the issue discussed 
(Feez; 2002, Derewianka; 2003). It can be 
seen in teaching below. 
T: Any body know, What is discussion text 
definition? 
S: Discussion text is argumentative genre,. 
T: Discussion text is argumentative genre, 
any others? 
 S: Discussion text is something for us to 
make some information to another in 
persuading to other ones to be done to talk 
over about something in group. Maybe, 
something is like that. 
T: Very good, Any others? Ok, let us see the 
slide. Discussion text is argumentative genre 
that requires the writer to adopt a position 
and for it by debating two or more sides of an 
issue before reaching a conclusion. So, who 
ever follow a debate competation here? 
(Translation version) 
 
In the script above, teacher is 
suggested to encourage students to read and 
explore relevant material to the genre 
discussed, viewing pictures or audio visual 
material and taking part in role play (Feez; 
2002, Hyland; 2002). As teacher said “let us 
see the slide” and “Module” that slide can 
become a viewing pictures in order students 
easily understand about Genre Based 
Approach, and Module is to be relevant 
material about teaching Discussion text using 
Genre Based Approach. 
Based on the observation, teacher 
also needs to highlight the expression and 
vocabularies in the text (Feez; 2002, Emilia; 
2009), it can be seen in module, he served 
linguistic feature such as 
introductory/paragraph, to introduce another 
viewpoint, to sum up, to introduce 
recommendation, to write about cause and 
effect, to write about the significance of 
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something, to express judgment in writing 
and to write about the significance of a 
situation, element, event or state of affairs. 
Therefore, teacher may translate it into the 
students’ first language to nurture students’ 
understanding that their language pattern is 
different from the pattern of English (Firkins; 
2007, Emilia; 2008, Pardiyono; 2010). 
Based on explanation above, teacher 
has implemented the building knowledge of 
field in teaching discussion text based on the 
theories as explanation in chapter two. This 
building knowledge of field was followed by 
the Modelling of text stage below. 
 
Modelling Constructing of Text 
This section was designed to introduce 
and to build the students with the discussion 
text. In modeling constructing of text, teacher 
divided into two section consisting of 
modeling of schematic structure and 
linguistic feature of discussion text.  
Moreover, teacher may ask the 
students to read what the text is about to 
explore the social function and unfold text 
through each step to explore the schematic 
structure of text (Derewianka; 2003, Knapp 
and Watkins; 2005, Emilia; 2005).  
According to Emilia (2005:140-144) 
said that there are four stages of modelling 
construction of text consisting of: 
a. Familiarizing the students with the 
function and social context of the 
discussion text. 
In this research, the researcher 
found teacher gave the students the 
function of discussion text in social 
context such as debating competition 
(Derewianka; 2003, Knapp and Watkins: 
2005, Emilia; 2005, Pardiyono; 2010)  
 
b. Presenting the schematic structure of 
discussion text. 
In this step, researcher found 
teacher explained and presented about 
the schematic structure of discussion text 
(Scott; 1989, Derewianka; 2003, Knapp 
and Watkins; 2005, Emilia 2005, 2009, 
Ilham: 2010, Jauhara; 2010). As teacher 
explanation below: 
T :Do you know the schematic 
structure of discussion text? Ok, 
Raise hand, Please! 
S :Schematic structure is telling the 
main form and picture of something. 
T :Ok, any others? So, schematic 
structure of discussion text consists 
of issue, arguments for and against, 
and recommendation or judgments. 
Anybody know what is issue? Ok, 
issue is something that will be 
discussed. For instance smoking, so 
its issue is smoking. 
S :Ooooohhh… its topic. (translation 
version) 
 
In the script above, teacher 
explained about the schematic structure 
which of discussion text consists of an 
issue stage, arguments for one side, 
arguments for the other side, 
recommendation or judgment.  It is in line 
with, the theories of  Macken-Horarik 
(2002; 23 cited in Emilia 2009; 22-23) said 
that there are some explanation of all 
stages of schematic structures consisting 
of issue is to introduce the issue and to 
summarise the debate and to present 
what the discussion is about, argument is 
to canvass points of view on the issue 
(similarities and differences, advantages 
or disadvantages), and recommendation 
is to  present as the most logical 
conclusion.   
Based on explanation above, the 
students understood about the schematic 
structure of discussion text. As students 
said when teacher asked about their 
understood. They said, “Yes, 
Understand”.  
c. Presenting a model text of discussion text. 
This section, teacher showed the 
students a model text of discussion text in 
order to understand about the schematic 
structure  and linguistic feature of 
discussion text (Scott; 1989, Emilia; 2005, 
Knapp and Watkins; 2005, Hyland; 2007). 
Look conversetion below. 
T :Now, we continue in modelling of 
text (MoT). Here, we will identify the 
schematic structure  and linguistic 
feature of discussion text. Look text 
in slide! Which is issue in this 
paragraph? 
S :The issue is should we have 
printed advertisement?  
T :Ok, It includes to statements of 
issue. Then, the second sentence 
is preview. What about the 
argument? 
S :in second paragraph, it is 
arguments for and argument 
against in third paragraph that is 
marked by on the other hand. 
T :in recommendation, we can use in 
summary, in concluding etc. 
(translation version). 
In the figure above, teacher was 
taught to students about model of 
discussion text and told about elements of 
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discussion consisting of schematic 
structure and linguistic features. It is in 
line with the theories of Emilia (2009; 30) 
said that there are explanation of how to 
arrange the text beginning by issue 
through recommendation. The model of 
discussion text is shown by slide (Scott; 
1989, Emilia; 2005) to guide the student 
understood and mastery discussion text 
based on Genre Based Approach. 
 
Joint Construction of Text 
In the section of JCOT, the teacher 
was ignored this stage because the students 
have not understood on the genre based 
taught. In Indonesian context, the stage of 
joint construction is quite problematic since 
only few students give contribution during 
this stage. As Emilia (2005, 2008) had 
suggested that teacher in Indonesian context 
may move on directly into the stage of 
independent construction of text. 
 
CONCLUSION 
Regarding to the first research 
problem, it is found that there are four types 
of teaching discussion text based on 
teaching and learning cycles. Teacher 
implemented the teaching and learning 
cycles such as Building Knowledge of Field, 
Modelling of Text, Independent Construction 
of Text. Although Joint Construction of Text 
can be ignored by teacher in Indonesian 
context directly into Independent construction 
of text depending on suggestion of Emilia 
(2005; 2008).  
It is found that the provision of 
teaching and learning cycles was given in 
three steps namely building knowledge of 
field, modelling of text, and independent 
construction of text. Modelling of text became 
the biggest number of implementation Genre 
Based Approach in teaching discussion text. 
This activities supported by Scott (1989; 12) 
suggested that the instructional activities 
designed based on Genre Based Approach 
especially teaching and learning process in 
teaching writing. 
The last first research problem 
revealed that teacher applied the Genre 
Based Approach in teaching discussion text. 
He mostly asserted that GBA is easier to 
reach the goal of lesson based on teaching 
and learning process, to facilitate the learning 
process, and to help students better 
understood the material provided and to 
enhance the students in writing basd on text 
types especially discussion text. 
On the basic of finding above, several 
conclusion can be proposed. First, teacher 
did not actualize all steps of teaching and 
learning cycles. It can be said that the use of 
teaching and learning cycles on Genre 
Based Approach depend on the ability of 
teacher or school. Second, modelling of text 
is the biggest amount of teaching and 
learning cycles in the implementation of 
Genre Based Approach on teaching 
discussion text. Third, students understand 
and mastery on schematic structure and 
linguistic feature that is a crucial concepts to 
write English as Academic Purpose (EAP). 
 
BIBLIOGRAPHY 
Anderson, M and Anderson K (1997). “Text 
Types in English”. Australia: 
Macmilan  Education. 
Anker, S (2010). “Real writing with readings 
paragraphs and essays for college, 
work and everyday life”. New York: 
Bedford/St. Martin’s 
Ari, D et al. (2010) “Introduction to research 
in education”. Australia: Wadsworth 
Cengage Learning 
Artemeva, N and Freedman, A. (2008). 
“Rhetorical genre studies and 
beyond”. Canada: Inksed 
Publications 
Attarzadeh, M. (2011) “ The effect of 
scaffolding on reading 
comprehensions of various text 
modes on Iranian EFL learners with 
different proficiency levels”. 
Scientific International Journal, vol. 
8 No. 2 
Axelrod R.B.  and Cooper C.R (2012). 
“Concise guide writing”. USA: 
Bedford/St. Martin’s  
Badger, R and White, G (2000) “A  process  
genre  approach  to teaching  
writing”. In ELT  Journal  Volume  
54/2  April  2000 
Bae, J. (2011). “Teaching Process Writing for 
Intermediate/Advanced Learners in 
South Korea”. University of 
Wisconsin-River Falls 
Bailey, S (2003). “Academic Writing:A 
practical guide for student”. 
London: RoutledgeFalmer. 
Bailey S (2011) “Academic Writing: A 
handbook for international 
students”. London: Routledge 
Baroudy, I (2008). “A Procedural Approach to 
Process Theory of Writing: Pre-
writing Techniques”. In The 
International Journal of Language 
Society and Culture, Issue 24. 





Paedagoria, April 2014, ISSN 2086-6356  Vol. 9, No. 1 
Bawarshi, A.S. (2003). “Genre and The 
Invention of The Writer: 
reconsidering the place of  
invention composition”. USA: Utah 
State University Press. 
Bawarshi, A.S. and Reiff M.J. (2010). “Genre: 
An introduction to history, theory, 
research and pedagogy”. USA: 
Parloe Press and The WAC 
Clearinghouse. 
Bawarshi, A.S. et al. (2010) “Materiality and 
Genre in the Study of Discourse 
Communities”. National Council of 
Teachers of English, Vol. 65, No. 5, 
pp. 541-558. Downloaded in 
http://www.jstor.org/stable/3594252  
Bawarshi, A (2010). “the genre function”. 
National Council of Teachers of 
English. College English, Vol. 62, 
No. 3 pp. 335-360 
Bazerman, C. et. al. (2009). “Genre in a 
changing world”. USA: Parlor press 
Bazerman, C and Paradis, J (1990) “Textual 
Dynamica of the Professions: 
Historical and Contemporary 
studies of writing in profesional 
Communities”. England: The 
University Of Wisconsin Press. 
Belcher, D D (2004). “Trends In Teaching 
English For Specific Purposes”. 
Annual Review of Applied 
Linguistics (2004) 24, 165B186. 
USA: Cambridge University Press.   
Best, W. J. and Kahn, V. J (1995) “Research 
In Education”. New Delhi: Prentice-
Hall of India Private Limited. 
Bos, C.S. and Vaughn, S (1994). “Strategies 
for Teaching students with learning 
and behaviour problems”. Boston: 
A devision of paramount publishing. 
Booth, C. W (2003). “The Craft Of 
Research”.London: The university 
of Chicago. 
Byram, M. (2000) “Routledge encyclopedia of 
language teaching and learning”. 
New York: Taylor and Prancis 
Group. 
Cassell, C and Symon, G (2004). “Essential 
guide to qualitative methods in 
organizational research”. London: 
SAGE Publications Ltd. 
Chaisiri, T (2010). “Implementing a Genre 
Pedagogy to the Teaching of 
Writing  in a University Context in 
Thailand”.  In language education in 
asia, Vol. 1. Downloaded in  
http://dx.doi.org/10.5746/LEiA/10/V
1/A16/Chaisiri  at 12nd December 
2012. 
Christie, F. (2008). “Developing and 
implementing genre based 
pedagogy: a systemic functional 
linguistic perspective”. In bahasa 
and sastra, Vol. 8, No. 2, October 
2008. 
Cooper, J.D (2001). “Using different types of 
texts for effective reading 
instruction”. Houghton Mifflin 
Company. Downloaded in 
http://www.eduplace.com at 12 
December 2012. 
Cope, B and Kalantzis, M (1993). “The 
Powers of Literacy : A Genre 
Approach to Teaching Writing”. 
London: The Falmer Press. 
Cresswell, W. J (1994) “Research Design: 
Qualitative, Quantitative, and mixed 
methods approaches”.London: 
Sage Publication  
Derewianka, B (2003) “Trends and Issues in 
genre based approaches”. RELC 
Journal., downloaded in   
http://rel.sagepub.com/content/34/2
/133 
Darlington, Y and Scott, D (2002). 
“Qualitative research in practice: 
stories from the field”. Singapore: 
South Wind Productions 
deMarrais, K and Lapan, D. S (2004). 
“Foundations for Research 
methods of inquiry in education and 
the social sciences”.New jersey: 
Lawrence erlbaum associates, 
Publishers. 
Djuharie, S. O (2007). “Genre: dilengkapi 700 
soal uji pemahaman”. Bandung: CV 
Yrama Widya. 
Emilia, E. (2005). “A critical genre based 
approach to teaching academic 
writing in a tertiary EFL context in 
Indonesia”.Melbourne: Unpublished 
Emilia, E. (2010). “Teaching Writing: 
Developing critical learners”. 
Australia: Unpublished. 
Emilia, E. (2010). ”Students’critical thinking in 
writing a thesis using the transitivity 
system”. Jurnal ilmu pendidikan, 
jilid 7, No. 2. Page 101-107. 
Emilia, E (2009). “Module 12: Argumentative 
Writing”. Bandung: Unpublished 
Emilia, E. et. al. (2008). “Pendekatan Genre 
based dalam kurikulum bahasa 
inggris tahun 2006”. Bandung: 
Unpublished 
Emilia, E (2008). “Menulis Tesis dan 
Disertasi”. Bandung: Unpublished 
Farooq, M. S (2012). “Opinion of Second 
Language Learners about Writing 
Difficulties in English Language”. In 
63 
 
Paedagoria, April 2014, ISSN 2086-6356  Vol. 9, No. 1 
A Research Journal of South Asian 
Studies Vol. 27, No. 1, January-
June 2012, pp.183-194 
Feez, S. (2002). “Text-Based Syllabus 
Design”. Sydney: Macquare 
University. 
Firkins, A. et al (2007) “A Genre-Based 
Literacy Pedagogy: Teaching 
Writing to Low Proficiency EFL 
Students”. In english language 
teaching journal. 
Flower, L. and Hayes R. J. (2008). “A 
Cognitive Process Theory of 
Writing”. In College Composition 
and Communication, Vol. 32, No. 4, 
(Dec., 1981), pp. 365-387. National 
Council of Teachers of English. 
Downloaded in 
http://www.jstor.org/stable/356600  
Foo,  T.C.V. (2007). The Effects Of The 
Process-Genre Approach To 
Writing  Instruction On The 
Expository Essays Of Esl Students 
In A  Malaysian Secondary School. 
Malaysian: Malaysian University 
Gerring, J. (2007) “Case Study Research: 
Principles and Practices”. USA: 
Cambridge University Press. 
Hamcock, R. D. and Algazzine, B. (2006) 
“Doing Case Study Research”. New 
York: Teachers College Press. 
Hassan, K. and Akhand M. M. (2010) 
“Approaches to Writing in EFL/ESL 
Context:  Balancing Product and 
Process in Writing Class at Tertiary 
Level” Journal of NELTA    Vol. 15   
No. 1-2   December 2010 
Harmer, J (2004) “How to teach writing”. 
England: Pearson Longman limited. 
Hartley, J (2008). “Academic writing and 
Publishing: A practical handbook”. 
Canada: Routledge. 
Hyland, K. (2003). “Second Language 
Writing”. USA: Cambridge 
University Press. 
Hyland, K. et al. (2003) “Changing currents in 
second language writing research: 
A colloquium”. In Journal of Second 
Language Writing 12 (2003) 151–
179. doi:10.1016/S1060-
3743(03)00016-X. 
Hyland, K (2007). “Genre and Second 
Language Writing”.USA: The 
university of Michigan Press. 
Hyland, K. (2007). “Genre pedagogy: 
Language, literacy and L2 writing 
instruction”. Journal of Second 
Language Writing 16 (2007) 148–
164. Downloaded in 
www.sciencedirect.com 
Hyland, K. (2007). “English for Academic 
Purposes: An advanced resource 
book”. Canada: Routledge 
Hyland, K (2008). “Writing Theories And 
Writing Pedagogies”. Indonesian 
journal of english language 
teaching, vol 4/number 2, october 
2008. 
Heuboeck, A. (2009) “Some Aspects of 
Coherence, Genre and Rhetorical 
Structure – and Their Integration in 
a Generic Model of Text”. 
Language  Studies Working 
Papers, Vol. 1 (2009) 35-45. 
Ilham. (2010). Scaffolding Instruction in 
Teaching Hortatory Expositon 
Writing. Bandung: UPI 
Istianah, T. (2011). “The use of genre based 
approach in teaching writing 
procedural texts to improve 
students’ writing skill to the 
eleventh graders of SMK N 1 Slawi 
in academic year of 2010/2011”. 
Semarang: Unpublished 
Jauhara, D. (2010). A genre Based Approach 
to Teaching Writing An Exposition 
In an EFL Context: A case study at 
a private University in West Java. 
Bandung: UPI 
Jensen, B. K. (2002) “A handbook of media 
and communication research: 
qualitative and quantitative 
methodologies”.London: Routledge. 
Kane, S. T. (2000). “The oxford essential 
Guide to writing”. New York: oxford 
university press, Inc 
Kay, H and Dudley-Evans, T (1998). “Genre: 
what teachers think” ELT Journal 
Volume 52/4 October 1998 
King, Y. Y (2008) “The Impact of the Process 
Approach to the  Teaching and 
Learning of Writing on the  
Development of Learner Autonomy 
in Writing in the Secondary School 
Classroom in Hong Kong”. 
Hongkong: The university of Hong 
Kong 
Knapp, P. and Watkins, M. (2005). “Genre, 
text, grammar: technologies for 
teaching and assessing writing”. 
Sydney: University of New Wales 
Press Ltd 
Kothari, C.R. (2004). “Research 
Methodology: Methods and 
Techniques”.Jaipur:New Age 
International Limited, Publishers 
Lauer, J.M. (2004). “Invention in rhetorical 
and composition”. USA: Parlor 
Press and The WAC clearinghouse. 
64 
 
Paedagoria, April 2014, ISSN 2086-6356  Vol. 9, No. 1 
Laybutt, B.E. (2009). “Collocation and textual 
cohesion: A comparative corpus 
study between a genre of Written 
Sports Reports and a large 
reference corpus”. University of 
Birmingham 
Lee, M. (2012). “Teaching genre based 
writing to Korean high school 
student at a basic level”. University 
of Wisconsin-River Falls 
Locido, M G. et al (2006). “Methods in 
educational research: From theory 
to practice”. San Fransisco: Jossey-
bass 
Lunsford, A. A et.al (2009). “The Everyday 
Writer”. New York:Bedford/St. 
Martin’s. 
Lunsford, A.A and O’Brien, A (2011). “The St. 
Martin’s Handbook”.USA: 
Bedford/St.Martin’s. 
Luu, T. T (2011) “Teaching writing through 
genre-based approach”. BELT 
Journal · Porto Alegre · v.2 · n.1 · p 
121-136 · janeiro/junho 2011 
Lu, L (2011). “Metadiscourse and genre 
learning : English argumentative 
writing by Chinese undergraduates” 
Hongkong: The University of 
hongkong 
Mack, N. et al. (2005). “Qualitative Research 
Method: A data collector’s field 
guide”. North Carolina: Family 
Health International. 
Mali-Jali, N. (2007). “A genre based 
approach to writing across th 
curiculum in Isixhosa in the cape 
peninsula school”. Stellenbosch 
University. 
Marczyk, G. et al. (2005) “Essentials of 
research design and 
methodology”.Canada: Walley and 
sons, Inc. 
Min, W and Li-Juan, Z. (2007). “Implicit part 
of process writing in academic 
English writing”. US-China Foreign 
Language, Volume 5, No.8 (Serial 
No.47) 
Murray, R and Moore, S (2006) “The 
handbook of academic writing a 
fresh approach”. New York: Open 
university press. 
Muschla, G.R. (2011). “Exploring writing” 
New York: Mc Graw Hill 
Nadrah (..) “Genre of Exposition Learning 
Model in Improving College 
Students’ Argumentation Writing 
Skill”. Downloaded in 
www.perpustakaan.upi.edu at 12 
december 2012. 
Nathan, P.B (2010). “A genre-based study of 
pedagogical business Case 
reports”. The university of 
Birminghan. 
Negari, M. G (2011) “A Study on Strategy 
Instruction and EFL Learners’ 
Writing Skill”. International Journal 
of English Linguistics, Vol. 1, No. 2; 
September 2011. Downloaded in 
www.ccsenet.org/ijel/i:10.5539/ijel.v
1n2p299 at 12nd December 2012.    
Palmquist, M (2010). “Joining conversation 
writing in college and beyond”. 
USA: Bedford/St. Martin’s. 
Paltridge, B (1996). “Genre,  text  type,  and  
the language  learning  classroom”. 
In ELT  Journal  Volume  50/3  July  
1996 
Paltridge, B and Starfield, S (2013) “The 
Handbook of English for Speciﬁc 
Purposes”. USA: John Wiley & 
Sons, Inc 
Paltridge, B and Starfield, S (2007) “Thesis 
and Dissertation writing in a second 
language:A handbook for 
supervisors”. New York: Routledge. 
Pardiyono (2010) “The art of teaching: 
technique of class handling as 
food-like service”. Yogyakarta: Andi 
Offset. 
Patel, M F and Jain, P M. (2008). “English 
Language Teaching: methods, tools 
and technigues”. Jaipur: Sunrise 
Publisher. 
Peat, J (2002). “Scientific writing: easy when 
you know how”. London: BMJ 
Publishing group. 
Plum, G.A (2004). “Text and Contextual 




Plessis, D K. (2012). “Action Research on the 
implementation of Writing 
Approaches to improve Academic 
Writing Skills of Namibian 
Foundation Programme students”. 
University Of South Africa. 
Purcell-Gates, V et al. (2007). “Learning to 
read and write genre-specific text: 
Roles of authentic experience and 
explicit teaching”. Reading 
Research Quarterly, Vol. 42, No. 1. 
(pp. 8–45) doi:10.1598/RRQ.42.1.1 
Qian, L (2010). “A comparative genre 
analysis of english argumentative 
essays written by english major and 
non-english major students in an 




Paedagoria, April 2014, ISSN 2086-6356  Vol. 9, No. 1 
Rahman, M.M (2011). “Genre-based Writing 
Instruction: Implications in ESP 
Classroom”. In English for Specific 
Purposes World, Issue 33, Volume 
11, 2011 
Ramage, J. et. al (2009). “Argument  in 
composition”.USA: Parlor Press 
and The WAC clearinghouse. 
Satriani, et al. (2012). “Contextual teaching 
and learning approach to Teaching 
writing”. In Indonesian Journal of 
Applied Linguistics, Vol. 2 No. 1, 
July 2012, pp. 10-22  
Saudin (2012) “Genre-based approach and 
the students’ meaning-making: A 
case study”. UPI: Downloaded in 
www.perpustakaan.upi.edu at 12 
December 2012. 
Scott, A.(1989). “Teaching Factual Writing: 
the discussion genre”. Melbourne: 
Metropolitan East disadvantaged 
school program. 
Shih, M (1989). “Content Based Approaches 
to Teaching Academic Writing”. In 
TESOL Quarterly, Vol. 20. No. 4 
december 1989. Downloaded in 
www.jstor.org  
Sommers, N (2011). “Responding to Student 
Writing”. College Composition and 
Communication, Vol. 33, No. 2 
(May, 1982), pp. 148-156. National 
Council of Teachers of English: 
Downloaded in  
http://www.jstor.org/stable/357622  
Sugiono (2006) “Metode penelitian 
Kuantitatif, Kualitatif dan R&D”. 
Bandung: Alfabeta 
Swaless, J.M. and Peak C.B. (2001). 
“Academic writing for graduate 
students”. USA: The university of 
Michigan Press. 
Swaless, J M (1990). “Genre 
Analysis:english in academic and 
research setting”. Australia: 
Cambridge university press. 
Taoka, Y (2011) “Classroom as Text: What 
Genres Do We Teach In?”. 
Teaching Classical Languages, 
Spring 2011 
Tompkins, G.E (2008). ”Teaching Writing: 
Balancing Process and Product”. 
New Jersey: Pearson Merrill 
Prentice Hall 
Thwaite, A. (2006) “Genre writing in primary 
school: From theory to the 
classroom, via first steps (1)”. Cited 
in www.infotrac.galegroup.com .  
Tsai, Y and Lin C. (2012) “Investigating the 
Effects of Applying Monitoring 
Strategy in EFL Writing Instruction”. 
Taiwan: In International Journal of 
Business and Social Science, Vol. 
3 No. 13; July 2012. 
Wittens, S and Nagtegaal, S (2011). 
“Systemic Functional Grammar and 




February 18th, 2013  
Wu, Y and Dong, H. (2009) “Applying SF-
based Genre Approaches to 
English Writing Class”. In 
international education studies, vol. 
2, No. 3. Downloaded in 
www.ccsenet.org/journal.html  
Yin, K.R. (2003). “Case Study 
Research:Design and methods”. 
London: Sage Publication. 
Yosefa, R (2009). “An investigation on the 
implementation of a genre based 
approach: a case study at two 
senior high school in Natuna 
Islands, Kepulauan Riau Province”. 
Bandung: UPI 
 
